Academic fun is hypothesized to consist largely of the degree of success an individual anticipates from an activity. In this context, "fun" relates to the levels of arousal and control perceived to be afforded by the task. Gifted elementary and middle school students' conceptions of academic fun were examined using repertory grid techniques (e.g., Kelly, 1955 (Lepper, 1988 
gender. However Recently, researchers have emphasized the importance of taking affective, motivational variables into consideration when investigating students' cognitive processes (Lepper, 1988) . The reason for this is clear-human thinking does not occur in an emotional vacuum. All our thoughts are tempered by feelings, purposes, and needs. Likewise, our motivation to engage in an activity is directly influenced by the way we construe the situation and by our predictions of the outcomes of our actions (Kelly, 1955) . Cognition and affect exist in a symbiotic relationship. Thus, in order to understand human thought and learning better, this symbiosis must be examined.
An affective variable with direct consequences for the education of gifted students is intrinsic motiuation, that is, doing an activity &dquo;for its own sake.&dquo; Implicit in this type of motivation is that students consider the activity to be fun.
The purpose of this paper is to develop and test a model of how students evaluate academic activities as being either &dquo;fun&dquo; or &dquo;not fun.&dquo; We draw upon the theory of personal constructs developed by George Kelly (1955) as a framework in which our theory of academic fun can begin to be conceptualized and developed. We also explore gender and age differences in the perceptions of various school activities as &dquo;fun.&dquo; & d q u o ; Fun as a Personal Construct Kelly's (1955) (Besonen, 1984; Whitmore, 1986) . Gifted students also tend to prefer a greater degree of control than average students in determining the activities they will pursue (Whitmore, 1986 gifted students perceive free choice of activities as paramount for them to be motivated to engage. Perhaps this preference is due to the somewhat nonconforming nature of the gifted population as a whole (Davis & Rimm, 1989 
Construct Organization
Average construct matrices were derived by computing the mean ratings for each cell in the grid form. Average matrices were computed separately for each age level (younger = 4th and 5th graders, older = 6th through 8th graders), for gender, age level by gender, and overall.
An additive cluster analysis (e.g., Sattath & Tversky, 1977 ) was applied to the average matrices (see Lehrer, 1988 , for a more complete description of the metric and of the software 
